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ABSTRACT

The study investigated the effect of NYSC teachersuingn the students’ academic performance in seecgnda
schools in Ogun — State. As a descriptive suriey,study population comprised 1650 respondents geimg 150
school principals and 1500 students, Multi stagatified and simple random sampling techniques wsetl. Data
collected were analyzed using frequency countggpeage, means and Pearson Product Moment Caorel&ive
null-hypotheses were tested at 0.05 level of sigguifce. The study reveals that the input of NYS&:hers on
secondary school students was close and, as sudbns$™ academic performance was significantlytedlado
NYSC teachers — Work Habit, General Ability, Resmfulness, Personal Qualities and Mental Stabigsed on
the findings, it was recommended that Nigerian gomrent should implement the NYSC Scheme as stipdilat
the National Youth Policy and Strategic Plan of iBit protect its youths from security threats oflitdnts and
Boko Haram amongst others. This will enhance tfecgfeness of students™ academic performance.

Keywords: - NYSC (National Youth Service Corps), tachers, teacher’s input, students, academic,
performance, Ogun-State, Nigeria.

1.Introduction

Nigeria among other nations World—wide is now pgyattention to her youths. Recent socio-politicallppems of
militancy from the southern Nigeria and Boko-Harafrthe northern part of the country that led tonting of
strategic religious, economic and political edifiée the country has also claimed many lives beyihaf January,
2012. These events are threats to national unitiuf@vokan (2012). National Youth Service Corps (\Y&s a
scheme and the institution that administers it lsasched in 1973 to serve as a veritable tooltergromotion of
national unity. Subsequently, the program was Ihadcand had since being strengthened and focused tirat it
can achieve greater results in its implementatiolicy. The supervisory responsibility has remaineith the
Minister of Youth Affairs while the Nigerian youthegho were drafted to NYSC program are expectecetokune
with the objectives and theme. They are also teekteined to specifically have a mandatory peribd-months of
intensive citizenship and leadership training idiidn to active participation in community devetoent activities
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during the service year. This ensures that NYSdgaation includes challenges and leadership relgsected by
jobs available after completion of service.

1.1 Definition of Youth

The way a nation defines its youth is related ® dibjective conditions and realities that existhie country. In
Nigeria, persons between ages 18 to 35, who aizemwi#t of the Federal Republic of Nigeria, are ysuthhis
category represents the most active, the mostidgland yet the most vulnerable segment of theufatipn socio-
economically, emotionally, and in other respects.

1.2 YOUTH PROFILE

The 1991 Population Census puts Nigeria's populatc88.9 million and at a growth rate of 2.8% aenum, the
country’s projected population was around 115 amillin the year 2000. However, the Country's pojatats
adjudged to be predominantly young, going by théstcal data which followed. (FGN 2001). For Erste, six out
of every ten Nigerians are under 25 years of agetlaa total population of those between the agdband 34 was
about 30 million in 1991; equivalent to one of gvénree Nigerians; and of these, 14 million (47%svenales
while 16 million (53%) were females (about 38 noitl), with the male/female ratio almost one to oftee 1991
Census indicates that the total population of thiefned as youth in the National Youth Policy &tdategic Plan
is 22.5 million, or one out of every four Nigerianas estimated to be around 28 million in 2000.8gbently, this
represents over 70% of all youths and adolescédritee@ages 15-34.

Indisputably, Forty-four percent (44%) of these arales while fifty-six percent (56%) are femaleso@t 17

million of these, or sixty-one (61%), live in theral areas, while 11 million (or 39%) live in theban areas which
is defined as settlements with a population ove@@D. Of these who live in the rural areas, 62%faneales while
38% are males. In the urban areas, the gendeibdistn is fifty-fifty. National Youth Policy Plarand Strategic
Plan of Action (2001) however summed-up youthsbfgm as being a vulnerable group with peculiarunmet

needs and aspirations.

Basically, a majority of the youth faces problethg highlights of which include the following:
* Inadequate parental care;
* Non-availability of suitable sports and recreatidiaailities;
* Moral decadence in the society;
» Lack of appropriate role models;
* Religious fanaticism;
*  Cult activities;
» Political manipulation of youth organizations;
* Unemployment and under-employment;
* Poor education;
»  Breakdown of family values; and
* Indiscipline

Accordingly, the National Youth Policy Plan andaégic Plan of Action (2001), added mounting heattd social
welfare to the problems of the youths. For exanB8p and 53% of youths are sexually active. Surgig, most
lack adequate information and services to promotepaotect their reproductive health. There is #éheorapid rate
of increase of sexually transmitted diseases (STEBJ) and AIDS. Youths are the most vulnerablertfection and
to inadequate care and treatment.

Indisputably, quite a good number of the youth affticted by all kinds of disabilities. The 1991 nseis data
indicates that one of every three disabled persom@syoung person. These range from the deaf, ddedd, and
dumb, the blind, the crippled, to the mental digoed. As such, the existing rehabilitation and viocal training
centers for the disabled are grossly inadequatellaeguipped.

Equally important is the levels of formal educateorailable to the youth, approximately 33% of b# tyouths have
no formal education. Many of these youths withoatnfal education are vulnerable to unemployment and
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underemployment as well as to socio-economic etgilons and deprivation. About 50% of all thosethie age
category 15 to 34 years are not gainfully employ¢eC (1998)

Most of those with some knowledge of gainful empheyt are involved in informal sector, low-level amee

activities e.g. street hawking of wares and comuiesli either for their parents and/or relativesfasrother traders
from whom they earn their meager commission or remation. Consequently, they are the pool from tviyicuth

labor is exploited and they are susceptible to erioelinquency, and other vices. Hence, the raegent and
magnitude of the problems which confront the Nigeryouth require a committed and determined eéforall part
of the stakeholders in order to help them achibe& potentiality and make them appropriate pasgiirethe task of
national development. All these problems need torgently addressed so that they can be adequatgbpwered
and enabled to play active roles as participanthénshaping of their own destiny as well as in lthédding and

development of the Nigerian nation. (Zonal Youthrnit 2000)

1.3ISSUES IMPINGING ON THE NIGERIAN YOUTH

It is the responsibility of the government and othekeholders to constantly identify and addréssrnteeds and
problems of the youth with the full participatiof the youths themselves. They need to be mobilieedaged,
enlightened, conscientized, re-oriented, trainadlianolved. FGN (1989, 1999 and 2009).

Essentially, In spite of attempts by successivémeg to improve their lot, the condition of the Biigan youth still
leaves a lot to be desired. A lot more needs tddree to empower them, re-energize them and get gegiously
involved with the task of nation building and seeiconomic development. Relatively, past attempiaddressing
the problems of the youth were characterized byhmrhetoric but little terms of concrete action. Bvbe little that
was being done lacked focus such that the resdtmarginal, when not counterproductive.

Equally important and of note is the nature of Hoeio-political and economic environment which hadhe
country imposed serious constraints in terms of timgethe needs and aspirations of the youth, indeed
historically, it can be said that Nigerian youtresvé suffered more neglect than encouragement, arbgeful
involvement by the government.

Contemporarily, they suffer from different kinds sdcio-economic deprivations and afflictions, whitve been
intensified with prolong military rule and acuteoeomic crisis. Thus, Government's efforts, when endthve
generally tended to be too little too late. Thetiiot#onal framework for and plan-implementation ¢chanisms of
public policy have been very weak, inefficient aneffective, such that they hardly ever facilitated actualization
of desired policy goals. FGN (2001).

Youth and Education

In a developing country like Nigeria, Federal, 8tdtocal government and members of the public kettalders
have been given high priority. The main reasor& ducation is one instrument of change with twisiccountry
can achieve greatness socially, politically, ecoivaity, scientifically and technologically. In othevords every
nation strives hard to get maximum output from fieimum input. Essentially, agitation started irueation two
decades ago on the increasing rate of poor acadeericrmance of students. However, in this millemmiand in
getting the best from the lean input in the fiefdeducation has witnessed many innovations dueit@ation and
execution of many educational programs embarked bydhe Federal government of Nigeria.

Secondly, for over two decades now, many peoples Haad the opinion that Nigeria's educational sysiem
witnessing high increase in rate of students™ mmmademic performance most especially at the secprsdhool

level, invariably; this affects and militates agsdinverall standard of education. There is thigelbelthat education
is not just decreasing but decreasing at an algrrasmwell as increasing rate. In south west Négedgcondary
schools, students’ academic performance is pooergéyn going by existing records. Dada (1987), Eadaer

(1995), Ajayi (1999), and Akibuiro and Joshua (20pdsited that there was persistent mass failurgwadents in
the senior certificate examination [SSCE} condudigdhe West African Examination Council {WAEC}.
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Accordingly, Ajayi and Yusuf (2009), asserted thia¢ observed poor academic performance of the dacgn
school students in south west Nigeria may not beoonected with seemingly poor school plant planrémgl
teaching staff in the schools..

Supporting these findings are Duncanson and Ac{R®08}, who affirmed teachers and the physicalimmment
{plant space} are two major tools that can bringpabnew outcomes. They quoted Summer (1977), t@ hav
submitted that unintentionally and non-verballyadieers expose their educational philosophy in thg thiey use
space.

Corroboratingly, despite the huge investment oncation by all tiers of Nigerian government, pooa@emic
achievement in public examinations, particularlg iWest African School Certificate Examination (WASGow
referred to as Senior Secondary School Certifieatamination (SSCE) has been an issue of major conoe
parents, educators, school administrators, soci@nssts, government officials and the entire shaktders in
Nigerian education. In actual fact, poor academstievement affects the nation socially, economyjcadblitically,

scientifically and technologically. As academicldeés amount to “drop-outs™ in education industmy ¢herefore
constitute wastage to the nation's economy.

Federal government with other tiers of governmeawtehmade frantic efforts at investigating into tbésmkerworm
that has eating deeply into the Nigeria's™ educatigstem, this has taken different forms — randiog political
debate to sampling of individual’s opinions, seitin up of various level of panels and education mitnand
conferences to mention just a few. Nonethelessesasearchers have cited some possible causes pifdhlems.

Akinboye (1982) attributes the causes to teache=ss tommitment to work, little or lack of parerit€luence on
their children, constant changes to educationaties! by the government in power and the inconscés among
states with particular reference to the educatimsales and problems.

Barr (1958), Babatunde (1986) and Odufowokan (2Qf@htributing to qualities and characteristicsaofjood
teacher itemized eleven of such qualities to ineltiek following:-

1. Resourcefulness
Originality, creativeness, initiative, vality, imagination, adventurousness,

progressiveness.

2. Intelligence
Foresightness, judgement, intellectual acuity, ustdeding, mental ability, intellectual capability,
common sense.

3. Emotional Stability
Poise, self-control, steadfastness, sobriety, vesedignity, non-neuroticism, emotional maturity,
adjustment, constancy, loyalty, easy-going realismfacing life, not-exitable, stable integrated
character.

4. Considerateness
Appreciativeness, kindness, friendliness courteessnsympathy, tact, good naturedness, helpfulness,
patient, politeness, thoughtfulness, tolerance.

5. Buoyancy
Optimism, enthusiasm, cheerfulness, patient, pwie, carefreeness, vivaciousness, alertness,
animation, idealism, articulateness, expensivemness,

6. Obijectivity
Fairness, impatrtiality, open-mindedness, freedmmfprejudice, sense of evidence
7. Drive

Physical vigor, energy, perseverance, ambitionustny, endurance, motivation, purposefulness,
speediness, zealousness, quickness
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8. Dominance

Self-confidence, forcefulness, decisiveness, camags, independence, intensiveness to social

approval, self-sufficiency, determination, thickrséddness, self-reliance, self-assertiveness.
9. Attractiveness

Dress, Physique, freedom from physical defectssqgredl magnetism, neatness, cleanliness, positive

personal charm, appearance
10. Refinement
Good taste, modesty, morality, conventionalitytuard, polish, well-readiness
11. Cooperativeness
Friendliness, easy-goingness, geniality, generpsiadaptability, flexibility, responsiveness,
truthfulness, warm-heartedness, unselfishnessitabkeness

Corroborating the assertion above is Babatunde6)18M0 extended teacher’s less commitment to worthé
Primary School Teachers whom he said *~ were tlsetfir receive the students to a well laid foundatibie added
that it is the carryover of primary school's fadithat resurfaced in the secondary schools. Hatexpfurther that
the education witnessed during the political era wharacterized by mass education system. As H,resulcated
wrong values into the children’s education addingng educational aims and objectives; there wasngro
approaches to teaching and learning process, lalicated to improper education.

Invariably, these wrong and improper education imilturn lead to student’s poor academic achievémveith in
turn breed thuggery, lack of self-discipline antf-sespect, corruption,, impetus to explore, ladlsense of values
and inordinate ambition to make up for the losedncation.

Asserting this fact is Okoye (1978) who blamed sfigation upon poor motivation of students. Alltbése have
shown different moves, concerns and reasons fosecosndary school students’ poor academic perfarman

Emphatically, teachers have had tremendous impaotaral and disposition to duties and subsequéndge affect
their effectiveness and productivity. Accordinghyiles (2003), Joel (2003), Ayedun (2005), ljadu¢kD07),

Odufowokan (2011) observed that good interpersmationships, emotional adjustment and moralecarg¢agious
in any community like educational setting. Henbe, provision of good and educationally qualifieddeers, school
instructional plant by the Ministry of educationdaits agencies and subsequent supervision by theipals and
teachers of schools will help provide good effitiamd conducive teaching and learning environmentbbth

students and teachers which also provide needpdatand dignity for teachers and self-realizatiod security for
students on the long-run.

Consentingly, the objectives of education and thfathe school in particular will not be achievedtlifere is
unqualified school staff in place. Students andhiess do not enjoy teaching and learning respdgtivehile the
expected supervision and monitoring from the ppati is hindered, irrespective of the leadershifeshe
possesses.

Corroborating the above, Odufowokan (2011) affiratkication’s capital intensive nature to diverseicuium
design, Teachers, Students, Textbooks, Teachinguress, and Infrastructural facilities of which sdueaching
staff is related. The fact is that the huge investhand expenses in education will only be justiffeand only if the
stated goals and objectives are achieved in thgfon.

1.1 Purpose of the study

The purpose of the study was to find out the effettveen NYSC teachers™ input and secondary sdtadents
academic performance in Ogun-State, Nigeria. Thdystvould find out the levels of teachers™ inputl atudents’
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academic performance. It would also find out whestadents’ academic performance was significamlgted to
NYSC teachers — Work Habit, General Ability, Res@fulness, Personal Qualities and Mental Stability.

Research Hypotheses:

(n There is no significant relationship between NYSfchers work habit and students’ academic
performance.

(1) There is no significant relationship between NY®@chers™ general ability and students’ academic
performance.

(1) There is no significant relationship between NY®@chers™ resourcefulness and students’ academic
performance.

(V) There is no significant relationship between NY$gchers’™ personal qualities and students’
academic performance.

(V) There is no significant relationship between NY®@achers™ Mental Ability and students’ academic
performance.

2. Methodology
2.1 Study Area

Nigeria as a nation is the largest geographical imiWest-Africa occupying a land area of 923, #&fuare

kilometers and situated between Iongituotl)eaﬁd 150East, and Iatitudeo4and 140, North (CBN 2000). She lies
entirely within the tropics with the two main vegibn zones. The rain forest and savanna zondsctiefy the
amount of rainfall and its spatial distribution.eltvet and the dry seasons are climatically therhagor seasons in
the country with three major dominant tribes-Hauba,and Yoruba. Ogun —State is bounded on the meBenin
Republic, on the south by Lagos State and the Atlabcean and on the north by Oyo and Osun Stateyvers a
large land area of about 16, 409, 26 square kilermatith its headquarters at Abeokuta. About 25Bietgroups
could be recognized within the country that is casgal of 36 States excluding the Federal Capitalitbey-Abuja.

A descriptive research of the survey design wasd irs¢he study while the population of the studynpoised of all
the secondary schools in Ogun-State, Nigeria. Al tot 1650 respondents consisting of 150 schoalcpals and
1500 students formed the sample of the study. Midtje, stratified and simple random sampling tegles were
used to select the sample. Self-developed instrunagged NYSC Teachers Input Questionnaire (NTIQ) a
Students Academic Performance Inventory (SAPI) ugssl to collect data for the study. The developed @) and
Students Academic Inventory (SAPI) were adminigtere one hundred and fifty secondary schools thinowd
Ogun — State and majorly in dual-mixed secondahngsls where we have a mixture of boys and girlel$junior
and senior schools existing separately within tames compound. The participants were told that ésearch is
meant to find a lasting solution to continuous sy NYSC teachers to secondary schools and al$eelp reduce
the number of southern graduates exposed to refigiareats while on service in the Northern pathefcountry. A
likert scale format was used for NTIQ while truefalse method was used for Students™ Academic Redioce
Inventory (SAPI). Students were allowed to respfmegly to questions asked without any interferefroen the
researcher. For example item 5, section 2 of theertory stated "NYSC teachers teach vigorousle like
permanent teachers™. In the whole one hundredotshsed for the study, students in Junior Secgn8ahool 3
and Senior Secondary School 1 and Senior Secorfsielnpol 2 were used. This is to allow those thatehav
acclimatized and stayed for at least two yearsoredpo questionnaire while the Senior Secondara8 allowed to
prepare for their final examination (SSCE). Theadahich were collected and collated in 2011 weryaed using
frequency counts, percentages and Pearson ProduoeM Correlation. The formulated hypotheses westet at
0.05 level of significance.

2.2 Analysis of the data
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Students™ academic performance level

Data analysis results are presented on the lexstldints’ academic performance, respondents tmsdg of SAPI
was used. Frequency counts and percentage scoseugenl to analyze the responses on items of sexft®API. In
order to determine the level of students’ acadgmitormance as low, moderate and high, the meare std
standard deviation of the responses were utiliZéé.low level of students™ academic performance aesrmined
by subtracting the standard deviation from the nmezamme (73.2 — 14.1 = 59.1). Moderate level wag détermined
by adding the mean score to the standard deviatiore (73.2 + 14.1 = 87.3). However, the low lesfestudents’
academic performance starts from 0-59.1, modeeatd bf students™ academic performance starts §812 to 73.2
and high level starts from73.3 to 100 as in tabbelbw:

Table 1. LEVEL OF STUDENTS' ACADEMIC PERFORMANCE INDGUN - STATE SECONDARY
SCHOOLS, NIGERIA

STUDENTS® ACADEMIC PERFORMANCE FREQUENCY COUNTS  RALIVE PERCENTAGE
LOW (0-59.1) 18 12.0
MODERATE (59.2 — 73.2) 59 39.3
HIGH (73.3 - 100) 73 48.7
TOTAL 150 100

Table 1 above indicates the level of NYSC teachieggit in Senior Secondary Schools, Ogun -Statgefi. The
table reveals that out of 150 schools sampled ep8senting 12.0 percent had low level of NYSCheex input
while 59 schools representing 39.3 percent had nateléevel of NYSC teachers input representing 3&&ent
and 73 schools representing 48.7 percent had leighl lof NYSC teachers™ input. This shows that el of
NYSC Teachers’ input is high in the schools chdeethe study.

Performance 1

High

M Performance 1

Low

0 10 20 30 40 50 60

2.3 NYSC teachers input level
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The result of the data analysis are presented @N¥SC teachers™ input level of students™ acadgraeiormance
responses of section B of NTIQ was used, frequenayt and percentage score were used to analyzesphenses
on items on section B of the NTIQ. In order to rtite level of NYSC teachers™ input as low, modeeate high.
The mean score and standard deviation score oefipmnses were used. The low level of the NYSCh&rac input
was determine by subtracting the standard deviditan the mean score (46.9 13.3 = 33.6). Wheréasntoderate
level of NTIQ was determined by adding the meanresagith the standard deviation score (46.9 + 13.3 =
60.2).however, it implies that that the low levidrss from (0 — 33.6, ) moderate level of NTIQ &drom (33.7 —
46.9) while high level of NTIQ" input starts from1-100) as displayed in Table 2 below:

Table 2. LEVEL OF NYSC TEACHERS® INPUT IN OGUN — ATE SECONDARY SCHOOLS, NIGERIA

NYSC TEACHERS' INPUT FREQUENCY COUNTS] RELATIVE PERGITAGE
LOW (0-33.6) 26 17.3
MODERATE (33.7 — 46.9) 43 28.7
HIGH (47 - 100) 81 54.0
TOTAL 150 100

Table 2 shows the level of NTI in secondary schdnl Ogun-State, Nigeria. The table reveals thatoful50
secondary schools sampled, 26 percent, represehfirigpercent had low level of NTI schools représgn28.7
percent had moderate level of NTI and 81 schogisesenting 54 percent had high level of NTI, tthiews that the
level of level of NTI was relative high in the scht® chosen for the study.

Performance 2

High

M Performance 2

Low

0 10 20 30 40 50 60

2.4 Test of Hypotheses

Table three reflects that NYSC teachers — Work tlabéeneral Ability, Resourcefulness, Personal Qiealiand
Mental Stability have positive and significant t&aship with students’ academic performance. Tdiget shows
that there is no significant relationship betweesmeayal ability and students® academic performarmssce
hypotheses 1,3,4,5 were rejected while hypothegia®not rejected. This shows that:
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0] There is significant relationship between NYSC hkems™ work habit and students® academic
performance.

(i) There is significant relationship between NYSC beas™ resourcefulness and students™ academic
performance.

(i) There is significant relationship between NYSC heas™ personal qualities and students™ academic
performance.

(iv) There is significant relationship between NYSC keas™ mental stability and students™ academic
performance.

Table 3 RELATIONSHIPS BETWEEN NYSC TEACHERS' INPUAND STUDENTS' ACADEMIC
PERFORMANCE.

SIN VARIABLE N re r-o

1 NYSC teachers™ work habit and students™ academic 150 0.682* 0.195
performance

2 NYSC teachers’™ general habit and students™ adadem 150 0.068 0.195
performance

3 NYSC teachers™ resourcefulness and studerdsieatic 150 0.468* 0.195
performance

4 NYSC teachers™ personal qualities and studenssieamic 150 0.264* 0.195
performance

5 NYSC teachers™ mental stability and studentsdacac 150 0.196* 0.195
performance

*significant (p<0.05)
3. Discussion

The study revealed that the level of NTI in OguBtate, Nigeria was relatively high as confirmedhuy study. The
relatively high level of NTI might be connected wihe adage which says that two good heads arer ltle#in one.
Young teachers just graduated from the universifié®ese apart, thorough supervision, control anditoong of
youth corpers directly by their respective coopegateachers, vice-principals and principals ofcih they are
posted to, as well as various educational servioésat the local government.

There is no doubt that the relatively high levelNFI in secondary schools would enhance betterhiagcand
learning process and also, facilitates better anamperformance. Supporting this is, Ajayi (200Domvrites that
academic performance of students is greatly enltawben teachers put in their best and requirenietigeaching
and learning process. He believes that level edemic performance is directly connected with lesiebther
factors - such as motivation of teachers througjuleer payment of salaries, in-service training atadent’s
commitment to their study.

The finding of the study supports the researchigesl in the body of the study. The write-up showleat there was
significant relationship between NTI and studeatsidemic performance and vice versa. The studwalesddurther
that NTI' like resourcefulness was significantliated to students’ academic achievement.

It is glaring that where NTI work habit, generalliyy resourcefulness, personal qualities and ralestability are
constantly maintained enhance teaching and leartiegeby creating better students™ academic aetrient. The
finding corroborates the assertion of Barr (1983batunde (1986); and Odufowokan (2006) that theeaepositive
correlation between NTI and students’ academicopmdnce, hence they advised that the characteristia
qualities of a successful teacher should alwayskeld at all time, if the desired educationallg@ad objectives
are to be achieved.
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Supporting the above assertion are Duncanson ahde&q2008) affirming that there was significaatationship
between teachers mental ability, personal qualided the physical environment when they quote Sem(977),
to have stated that “unintentionally and non-vdybaéachers expose their educational philosopleyway they
interact with students.

However, a slight difference occurred the way Akipb (1982) observed, when he attributes his relatip to
causes as teachers’ commitment to work, inadecquertental influence on their children, constant desnto
educational policies by government and inconsist@meong states in implementing educational policies

Surprisingly, the assertions above are not comlaiet of content in solving the problems on cdmttion of
teachers to educational process — teaching anuihgar

4. CONCLUSION AND RECOMMENDATIONS

The study revealed NTI'S significance in the aréanental stability, general ability, resourcefulagpersonal
gualities and mental stability. It affirmed that Ndirectly relates to improved students’ acadenadgrmance

Based on the findings, it was recommended thateff@ts should be made to imbibe in the NT goodning
programmes in the young graduates that would emhé&aching and learning programmes through eshaulis
pedagogy. This would aid easy transfer of knowledge

Youth corps Members who excel in these areas shaldd be encouraged by awarding states’ and Local
government awards.

Permanent cooperating teachers should also iniaddd guiding , controlling and supervision of pst members
assist in introducing them to extra curricula atieg like games, inter-house sports debates amer @ompetitions
to prepare students for better life in future

Finally, the relative high level of NTI and studentacademic performance in the secondary schoalkl due
improved upon by all the stakeholders in educatidnistry.
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